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Helen Hunt Jackson’s Literary Home:

Tracing Literary and Advocacy Networks

HET :  Lesley Ginsberg (mwu s RKFEan T KRR SV v 7 I CER#E)
"4 Mary A. Knighton (AZ2302ER%02)

This talk tells the story of how author Helen Hunt Jackson built a lasting literary home in
Colorado Springs, Colorado, with slides showing objects, artworks, papers, and books. In 1961, more
than 1,000 books and objects owned by Jackson and her family were donated to the Colorado Springs
Pioneers Museum. Because these materials have been curated as archival objects, they have not been
studied. But in 2018, limited access to these books was granted. While Jackson is best known for her
beloved novel promoting the welfare of Native American Indians, Ramona (1884), study of the
books that were donated to the Colorado Springs Pioneers Museum reveals that the author was also
a discerning reader whose book collection attests to networks of literary friendships and the
importance of family ties. The Jackson family house reflects the literary and advocacy communities

in which Helen Hunt Jackson made her home.
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Implicit Artificial Grammar, and Incidental Natural L2

Learning: How Comparable are They?

AT . Peter J. Robinson (ARZSTHEHER)
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Artificial Grammar learning is an experimental paradigm for studying domain-general
learning processes that operate largely outside of awareness. Many studies in this paradigm have
demonstrated that learners exposed to strings of letters that conform to the grammar come to know,
in a very short time, complex constraints on how they can be sequenced, without being able to
verbalize this knowledge. This talk summarizes results of studies (Robinson, 2002, 2005, 2010) that
compared learning of an Artificial Grammar, by experienced second language learners, with their
learning of a novel natural second language, Samoan. Implications are drawn from this comparison
concerning the extent to which inferences about the earliest stages of natural second language
acquisition can be drawn from the many studies of Artificial Grammar learning that have been done

in the broader field of cognitive psychology.
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The Socio-Cultural Motives of Homeschooling Parents

in the United States

T whdH A (FEE34)

This presentation will focus on the motives of homeschooling parents in the US.
Homeschooling has been experiencing an immense boom over the last several years. After a
comprehensive literature review investigating existing research on homeschooling in the U.S., trends
and patterns could be identified, allowing for some preliminary conclusions to be drawn. Parents in
the United States choose to homeschool for a variety of reasons. Among them are religious
convictions and a wish to emphasize morals, protection from bad school environments (racism,
bullying, and substance abuse), special needs (of gifted or disabled children), dissatisfaction with the
quality of public education, preference for a customized curriculum, a desire for flexibility in lifestyle
(including having more family time), ideological reasons (e.g., disagreements with how history or
sex education is taught in schools), and Covid-19 considerations. Lastly, I will discuss potential
benefits and challenges, compare the motives of parents in the United States to the motives of parents
in other countries, and introduce possible future research topics. I hope that my research can provide
a better understanding of the unique motives of parents in regard to homeschooling and promote an

acceptance of nontraditional educational methods.
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Comparing Experiences of Reverse Culture Shock to the
Shock of Readjusting to the Restart of Face-to-Face Classes

after the Pandemic

A il (HEL 4 4F)

The COVID-19 pandemic, which started in 2020, has affected university life in many ways,
including a shift from face-to-face learning to online learning. After the COVID situation got better,
students could return to face-to-face learning on campus. Due to the extended period of online
learning, when students were largely isolated and confined to their homes, the return to face-to-face
learning made it necessary for them to make jarring psychosocial and practical adjustments. This
shift in the learning environment, back to mostly in-person instruction, provided students with both
bitter and sweet experiences.

Students may feel similar psychosocial and practical shocks when returning to their home
country after spending time staying abroad, with concomitant bitter-sweet experiences. Relatively
few studies have focused on reverse culture shock compared to those that explore culture shock itself.
Furthermore, an even smaller number of studies have compared the “re-entry shock” due to a return
to in-person learning on campus after the pandemic, which may be analogous to what has been
conventionally referred to as “reverse culture shock.” Hence, this study will compare experiences of

reverse culture shock to those associated with restarting face-to-face learning.
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Young English Learners’ Engagement

in Story-Based Curriculum

AN R (R RITIRRAR 1 4F)

While Teaching English to young learners (TEYLs) has been gaining attention in non-English
speaking countries around the world, elementary schools in Japan finally adopted English as a course
of foreign language activities in the 3rd and 4th grades and as a formal subject called “foreign
language” in the Sth and 6th grades in fiscal 2020.

The objectives proposed by the Ministry of Education, Culture, Sports, Science and
Technology emphasize the importance of developing "communicative competence". Therefore,
success in exchange of meanings in oral language is expected. Cameron (2001) and Shin and
Crandall (2013) state that interaction in a meaningful context is especially important for young
learners learning English as a foreign language.

Stories can be used as learning material with a rich and meaningful context. Allen-Tamai
(2014) conducted a study looking into the effects of the story-based curriculum on pupils’ vocabulary
and phrase acquisition and the pupils’ thoughts on the curriculum. Significant progress in receptive
vocabulary was reported. Furthermore, pupils felt that their ability to speak English improved
markedly through the curriculum. This year, I participated in a three-day summer English program
at a public elementary school that practiced the story-based curriculum using Joint Storytelling. As
part of my study, I will introduce the materials and voices from other students who participated in

the program.
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An Interpretation of Breakfast at Tiffany’s from the

perspective of consumerism

Since the emergence of consumer society, women have played an important role in it.
Numerous American literary works elucidate the nuances of consumerism, with several drawing
parallels between consumerism and the portrayal of women. Truman Capote's Breakfast at Tiffany s
stands out as a seminal work in this genre. The novel depicted a vivid picture of New York city, with
a woman's dream chasing and dream broken as the main line, showing the American consumer
society from the 1940s to the 1950s, reflecting the complex relationship between females and
consumer society. This intricate portrayal offers insights into the American consumer ethos spanning
from the 1940s to the 1950s, shedding light on the multifaceted nexus between women and the
burgeoning consumer society.

Indeed, since the inception of the consumerist epoch, women have not been mere passive
participants. While many have been instrumental in propagating and shaping this societal shift,
they have simultaneously reaped its myriad advantages. Nonetheless, an unsettling reality emerges
wherein women, either wittingly or unwittingly, are commodified within this very system they help
cultivate.  The protagonist of Capote's novel exemplifies this duality. In the forthcoming
presentation, | intend to invoke the theoretical insights of renowned French sociologist Jean
Baudrillard on consumerism. This will be juxtaposed against the historical tapestry of the era in
question to critically assess the protagonist's journey and delve deeper into the ramifications of

consumerism on women, particularly in the socio-cultural milieu of the 1940s.

13



Moz
[#F% 2] k3% (N 17502 #=s 10:45~11:25

7 R4 % —:  MaryA. Knighton %
R SA AR
ClE=g Ve tkiE (ELHREBR24)

A=) o F—RF —ERIZBIT AR L BEFDE%

i B (EEATERER 147

TAVADRA X FERETDH=2—T—7 OVEFR, Paul Auster (3 & H1EHD
G, RHLE BT OBHRE V) ETF— T E0 KLU TN D, FETH Y 72035, HWNZE -
THEDE RIFETHH D LV IR O DX 3, (BRI 2 BT D /R k-
TEISEIHED LD, 1982 LEHRRDIEEE. The Invention of Solitude THAINS L CWAIER H &
DBLE DRI DIE, £ 5 LI GA~DOZENFiH TN 5, £ EFDA A=K
L, 3=y TLHT7 AV It 2 VYRT AV INELTOTAT T 47 1 OR#E
ICHENRD 15D, ARIOREKTIEAFEFEOKANE LTHLN, =a—3—7 I TRELE24 YR
EWVWIH AR L HDH I 2 — T v . Lou Reed DG & DHELHAZ 2 DD, A—A X —DER
PR 2508 & BT OBMRDEDNITITHONT, Bk & &\ T BLED DRk & 7075
FAEE Z AT L, B ROt R 2R A5,

14



Father-Son Relationships in Paul Auster’s Works

Paul Auster, a New York-based Jewish writer who represents American postmodern literature,
repeatedly uses the motif of the father-son relationship in many of his works. This unique connection of being
both separate individuals and alter egos is impressively depicted by Auster's style, which emphasizes
coincidence and synchronicity. The author's relationship with his own father, as revealed in his memoir 7he
Invention of Solitude, published in 1982, can be read as an influence on such portrayals. Furthermore, the
significance of this father-son imagery expands and can be connected to American society in relation to
Europe, as well as to issues of Jewish identity. This presentation attempts to present a new interpretation of
the father-son relationships in Auster's works by analyzing them from the aspects such as love/hate and
inheritance based on various backgrounds. It also incorporates a comparison with the lyrics of Lou Reed, a

musician and Jewish artist with roots in New York, who was close to the author in his personal life.
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The Importance of the Scaffold in
Nathaniel Hawthorne’s The Scarlet Letter

The Scarlet Letter (1850) written by Nathaniel Hawthorne (1804-64) is one of the famous works
among antebellum American literature. While many scholars have shown an interest in what the scarlet
letter “A” represents, the scaffold has also been found as a major symbol of the work. The discussion
about the scaffold covers a wide range of topics: for instance, Leland S. Person says that Hawthorne
places the scaffold in order to embody “neutral territory” of his romance. Taking into account the history
of revolutions such as the Puritan Revolution and the French Revolution, Larry J. Reynolds
demonstrates that the scaffold reflects the narrator’s sympathies or disapproval for revolutions.
Although such readings share a view that the scaffold serves an important role in the work, little
attention has been given to the audience surrounding the scaffold. Through the analysis of the
relationship between Hester and the audience, this presentation will show the way in which scaffold
transforms itself from the place of the punishment to that of sympathies and social change, and

reconsider the importance of the scaffold in The Scarlet Letter.
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